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Established i 1erms of Act I8 of 1993

Further Education and Training Certificate: Inclusive Learning

SAQA QUAL /D |QUALIFICATION TITLE

419531 Further Educationand Training Certificate: Inclusive Learning

SGB NAME NSB 05 PRQVIDER NAME

SGB Occupationally-directed ETD  |Education, Training and Development

Practitioners

QUAL TYPE FIELD SUBFIELD

National Certificate Education, Training and Development|Adult Learning

IABET BAND |MINIMUM CREDITS |NQF LEVEL QUALIFICATIONCLASS
Undefined 146 Level4 Regular-Unit Stds Based

PURPOSE AND RATIONALE OF THE QUALIFICATION

The purpose of the Qualification is to ensure that practitionersare able to function effectivelyin inclusive
settings. Qualified learners are expected to manage residential, employment and/or learning sites in
inclusive settings, be able to work in multi-disciplinaryteams to support other professionals; and support
individuals or groups learning and working in inclusive settings.

Qualified learners are capable of:

> Communicatingin a variety of ways in any two languages

> Using mathematics in practical applications within inclusive settings

> Gathering information regarding inclusive settings and inclusion

> Selecting individualand group activities for social, recreational, academic and physical inclusion

> Delivering and supporting professional services in inclusive settings to provide optimal care

> Supporting individualsand groups learning and living in inclusive settings to participatein activities

> Managing administrationin inclusive settings accordingto specific requirements

> Advocating human rights and inclusion within specific communities

> Creating healthy, safe and secure inclusive settings that ensure the protection of individuals and groups

To qualify, learners are required to achieve at least one of the following outcomes, namely, to be capable of:
> Managing residential, employment and/or learning sites OR
> Facilitating curriculum access for learners

Rationale:

New legislation regarding inclusive education requires that practitionersbe able to deliver appropriate
services in inclusive settings. Inclusive education acknowledges that all people can learn and respectstheir
differences; it enables structures, systems and methodologies for learning to meet the needs of all; it is part
of a wider strategyto promote an inclusive society; and itis a dynamic processwhich is constantly evolving.
The intentionwith the registration of this Qualificationis to build the capacity of practitioners in inclusive
settings, as no Qualification exists at this level for entry into the field of inclusive learning. Furthermore, the
existence of a national Qualificationis aimed at improvingthe consistency of programmes and assessments.

The Qualificationis aimed at persons responsiblefor residential facilities (these practitioners are historically
referred to as housemothersor -parents) for children and adults experiencing intrinsic or extrinsic barriers to
learning and employment, as well as support/auxiliary workers such 2s caregivers and classroom assistants,
who are responsiblefor facilitating learning and providing support in inclusive settings. In addition, specific
Unit Standards included in the Qualification are aimed at other professionalswho work in inclusive settings,

such as equity officers, orientation and mobility practitioners, helping professionals (including health care
workers, psychologists, doctors, occupational therapists, etc.), Early Childhood Developmentpractitioners,

2005/02/21 Qual ID: 49531 SAQA: NLRD Report"Qualification Detail" Page 1




STAATSKOERANT, 11 MAART 2005 No. 27366

e

Adult Basic Education and Training practitioners, Development practitioners, trainers, educators in General,
Further and Higher Education and Training institutions, sign language interpreters, librarians, child minders,
au pairs, reformatoryworkers, prison care centre personnel, personnelin places of safety, etc.

Gualified practitionersare able to provide the appropriate level of support, adaptation and modification of
delivery for learners. They are able to facilitate development in an inclusive setting according to the needs of
learners who are experiencing barriers to learning, to ensure equal access to outcomes based learning
opportunities. Qualified practitioners should be flexible and responsive in their delivery.

This Qualification provides recognition for practitioners'working experience, and allows for the achievement
of a Quialification. The Qualification provides them with opportunitiesto progress and access education,
training and development practice Qualifications at NQF Level 5. The Qualificationwas designed to facilitate
promotion life-long learning; and access to Higher Education and Training, and articulates with Qualifications
in other disciplines, such as ancillary health care. In addition, various professionals, such as health care
workers, psychologists, doctors, and occupational therapists, require areas of competence includedin the
Unit Standards of this Qualificationto ensure inclusion.

Empowermentof practitionerswill lead to the empowerment of learners. Competent implementation of
inclusive educationwill create jobs for practitionersand improve employment and social participation
opportunities for those learners who are experiencing barriersto learning and employment. By creating a
body of knowledge regarding inclusion, a national asset is harnessed. The Qualification may improve
financial status of practitioners, add national economic value through qualified professionals and improve
learners' economic participation and opportunities.

RECOGNIZE PREVIOUS LEARNING?
N

LEARNINGASSUMED TOBE iN PLACE
Learners are assumed to be competent in Communicationand Mathematical Literacy at NQF Level 3.

Recognition of prior learning (RPL)

This qualification can be achieved wholly, or in part, through recognition of prior learnirg. Evidence can be
presented in a variety of forms, including previous international or local qualifications, reports, testimonials,
mentoring, functions performed, portfolios,work records and performance records. As such, evidence
should be judged according to the general principles of assessment described in the notes to assessors
below. Learners who have metthe requirements of any Unit Standard that forms part of this qualification
may apply for recognition of prior learning to the relevant Educationand Training Quality Assurance body
(ETQA). The applicant must be assessed against the specific outcomes and with the assessment criteria
for the relevant Unit Standards. A qualificationwill be awarded should a learner demonstrate that the exit
level outcomes of the qualification have been attained.

QUALIFICATIONRULES

All the Fundamental Component Unit Standards are compulsory (56 credits).

All the Core Component Unit Standards are compulsory (70 credits).

For the Elective Component learners are required to attain at least 20 credits out of 211 credits, to ensure
that at least one df the Elective component exit level outcomes is achieved.

EXIT LEVEL OUTCOMES

Fundamentaland Core

1. Gather information regarding inclusive settings and inclusion

2. Support individuals and groups learning and living in inclusive settings for social, recreational, academic
and physical inclusion

3. Deliver and support professional services in inclusive settings to provide optimal care and carry out lawful
instructions

Range: Professional services may include education, management, health services, supervision, etc.

4. Manage administration in inclusive settings according to specific requirements

Range: Administration may include organisation of and running meetings, site maintenance, household
management, keeping attendance registers, purchasingand stock control, equipment maintenance,
completion of relevantforms, reportwriting, correspondence, duty sheet compilation and completion, etc.
5. Create healthy, safe and secure inclusive settings that ensure the protection of individuals and groups
6. Advocate human rights and inclusion within specific communities

2005/02/21 Qual ID: 49531 SAQA: NLRD Report "Qualification Detail" Page 2



78 No. 27366 GOVERNMENT GAZETTE, 11 MARCH 2005

Elective (achievementof one outcome is required to qualify)

7. Manage residential, employment andlor learning sites to ensure optimal functioning or Support curriculum
access in inclusive settings or Facilitate learningevents ininclusive settings to promote learning and general
well-being.

Range: learning events can be aimed at any one age group, and for any one purpose.

ASSOCIATED ASSESSMENT CRITERIA

Fundamentaland Core

1.

> Criteria developedfor selecting relevant information are justified in terms of specific context requirements.
> Relevant sources are summarised using agreed conventions.

> All information and quotations taken from sources are acknowledged and checks are made to ensure that
no copyright laws have been infringed

2.

> Support strategy efficacy is assessed against specified requirements.Range: Support can include
amenities that are fit for purpose; specific requirements includes consultationwith relevant stakeholders,
and identification and interpretationof the level of individual and group needs for participationin activities
based on observed and documented information about specific individual and group needs

> Progress reports are written in accordance with specified requirements.

> Activities are planned and presentedto meet the requirementsfor inclusion and are appropriatefor both
group and individual needs, and varying contexts and environments.

Range: Activities may include workplace, sport, learning, recreational, leisure, etc. activities; requirements
for inclusion can be based on constitutional principles, such as human rights, access and participation, and
can include accommodating diverse needs, appropriate activities.

3.

> Assessment and reporting of individual progress as well as events and incidents of significance are
recorded in writing.

> Events and incidents of significance are communicated using specified formats:

> Collaboration and consultation are applied according to agreed principles

> Responsibilities as a team member are explained accordingto agreed principles of collaborationand
consultation.

> Self evaluation, reflection and seeking assistance are justified in terms of own strengths, weaknesses and
capabilities.

4.
> All required administrative procedures, tasks and activities are performedas required within specific
contexts, and within specified deadlines and time frames.

Range: administration includes procurement, financial transacting and recording; required procedures can
be developed by the learner

> Legal procedures are explained as they pertain to inclusive education.

> Financial transacting and recording are executed.accordingto legal requirements:~

5.

> The application of First Aid is provided within given limitations of scope and assistance.

> The administration of medicationis applied accordingto specified and regulatory requirements.

> Medical procedures and illnesses are explained as they apply to given limitations of scope and assistance
> Crisis identification and management are applied within given scope of responsibilities.

> Suspected criminal activities are reported to relevant persons

Range: criminal activities may include abuse, corruption, etc.

6.

> Content of advocacy is justified in terms of specified health needs.

> Legislation, policies, and regulations are explained in terms of relevanceto inclusive education

> Advocacy is justified in terms of specific needs and focus is on individual strengths, requirementsfor
mutual respect and acceptance within specific contexts

Elective (achievementof one outcome is required to qualify)

7.
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> Proceduresfor the management of learning/residential environments are explained in terms of specified
requirements

Range: Requirementsinclude hygiene, legal/regulatory, policy, health (including nutritional) and physical
infrastructure maintenance requirements

> Activities are plannedand presentedas they-apply to specific contexts

> Legislation, policies and regulations are interpretedas they relate to'inciusive education

> Strategies for the generation of resources are explained to determine if they are feasible for specific
contexts

> Responses to diverse learning needs are justified for specific learning needs

Range: Responses can include Mediation of implementation of selected learning support materials

> Educational/training concepts and principles are described in terms of their relevance to specific
contextsRange: principles may include principle of Outcomes Based Education, assessment, levels of
support, adaptations, modifications, assistive technology, etc.

> The .implementationof differentiatedapproaches are explained in terms of specific contexts.

> Planning, content, materials and facilitation are explained in terms of their effectiveness and
appropriateness in terms of specific criteria

Range: Criteria include specific target group characteristicsand needs

> Reporting of learning events is explained in terms of specified requirements

> Preparation and presentationof assessment evidence is explained in terms of given requirements

Assessment criteria

The assessment criteria in the unit standards are performance-based,assessing applied competence of
Braille practitioners, rather than only underpinning knowledge, or only skills. The critical cross-field
outcomes are also achieved in the unit standards. In addition to the competence assessed to achieve the
unit standards, learners must demonstrate that they can achieve the outcomes in an integrated manner,
dealing effectively with different and random demands related to Braille practitioner occupational and
learning contexts, to qualify, and assessment approaches used should be appropriate for assessing applied
competence of Braille practitioners. Integratedassessment is meaningfulif there are clear relationships
betweenthe purpose statement, exit level outcomes and integrated assessment of this qualification.

Learners who qualify must be able to integrate concepts, ideas and behaviours across u'nit standardsto
achieve the purpose of the qualification. Evidence (as specified in the associated assessment criteria) is
required that the learner is able to achieve the exit level outcomes d the qualification as a whole and in an
integrated way, and thus its purpose, at the time of the award of the qualification.

Evidence of integration may be presented by learnerswhen being assessed against the unit standards, and
separate assessmentfor integration may not be necessary. Workplace experience can be recognisedwhen
assessing towards this qualification. Integrated assessment should include observable performance as well
as the quality of thinking behind such performance. Formative assessment can be employed during learning
towards the unit standards and during integrationto achieve exit level outcomes, to ensure that integration
takes place when summative assessment is employed.

INTERNATIONAL COMPARABILITY

Internationally, most education and training for the facilitation of learning in inclusive settings is limited to
qualified teacher/educator education and training. In Africa, inclusive education policies in South Africa and
Uganda are considered exemplary, even by internationalstandards.

In African countries such as Rwanda, Kenya, Swaziland, Zambia, Ethiopiaand Lesotho, training for
inclusion is mostly limited to teacher training, at higher levels than this South African qualification. Such
teacher training, usually in the form of short courses, includes peer support, classroom management,
adapting the curriculum, group work, encouraging family support, and promoting positive attitudes. Most
other initiatives make use of community development and participation, without formal raining at the
community level. Other countries with similar approaches include Yemen, Macedonia, Pakistan,
Bangladesh, India, Iran, Vietnam, Papua New Guinea, Thailand, Brazil, Cambodia, Cameroon, Mongolia,
Nepal, Afghanistan, and Romania. Uganda has similar inclusive education policies to that of South Africa,
but also limits training to higher levels, and mostly for qualified teachers.

In India, the approach to inclusion has been integrationwithin schools. General teachers learn to:
> Establish a baseline of existing levels of competence
> Plan long and shod-term educational interventions

> Manage the classroom
> Understand child focused learning
> Facilitate learning
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> Manage classrooms
> Develop curriculum-based, criterion-referenced materials for assessment, identification, planning,
implementation and evaluation
> Develop learning materials, including facilitator guides
*~> Prepare monitoring toots, that also allow parent participation
> Enhance communication skills
> Enhance self image

They also learn life skills. These competencies are at a level above that of this South African qualification.

In Israel, on-the-job training is provided to residential educators and care workers and, not unlike the South
African qualification, is aimed at providing access to education careers at higher levels of training. As with
the South African qualification, training addresses residential care as well as education competence.
Although the Israeli programs run over five years, the learning time is equivalent to that of this South African
qualification. Areas addressed in the programs include youth at risk, information education and care,
educational sociology, developmental psychology, quantitative research methods, group dynamics and
communication and interviewing.

Inthe United States of America, equivalentcompetence is required of individualised personal services or
home managementservices. Training is mostly on-the-job, and addresses mostly personal care
competence to facilitate independent living, implement procedures regarding protective equipment and
decontamination, doing laundry, ensuring waste removal, ensuring personal hygiene, cleaning and care of
equipment, assistance with adaptive technology, skin care and bathing, dressing and grooming, facilitating
motion exercises, transfers, house care and domestic management, meal preparationand food safety, and
meeting the needs and preferences of the personwith a disability. Community worker training is
differentiated and includes collaboration, funding, building responsibilityand leadership, family and peer
support, supportive services and opportunities, career awareness, planning and readiness, and work and
learning. Mast other training regarding inclusion is provided to qualified teachers.

Inthe United Kingdom, equivalent programs include the following core areas of competence:
> Contribute to the management of learner behaviour

> Establish and maintain relationshipswith individual learners and groups

> Support learners during learning activities

> Review and develop own professional practice

The elective component includes six competence areas, with one from each of the following sets, and any
other two areas:

> Set A: Assist in preparing and maintainingthe learning environment; Contribute to maintaininglearner
records; Observe and report on learner performance; Contribute to the planning and evaluation of learning
activities

> Set B: Promote learner's social and emotional development; Support the maintenance of learner safety
and security; Contributeto the health and well-being of learners; Provide support for bilingual/muitilingual
learners; Support learners with communication and interaction difficulties; Support learners with cognition
and learningdifficulties; Support learners with behavioural, emotional and social development needs;
Provide support for learners with sensory and/or physical impairment

> Set C: Supportthe use of ICT inthe classroom; Help learners to develop their literacy skills; Help learners
to develop their numeracy skills; Help learnersto access the curriculum

> Set D: Support the development and effectiveness of work teams; Develop and maintainworking
relationships with other professionals; Liaise effectively with parents

Assisting learners in terms of specific learning areas (e.g. literacy, numeracy, etc.) are not included inthe
South African qualification. In Scotland, programsfor residential care givers focus on safety, principles and
concepts, managing challenging behaviour, sexual abuse work, through care and after care, and parental
involvement. These programs are shorter than the South African qualification, consisting of approximately
30 credits.

Onthe Australia framework, equivalentcompetenceforms part of a Certificate in Educationfor teacher
aides. The core componentincludes:

> Develop and apply knowledge and understandingof school sector issues

> contribute to equitable and inclusive education

> Use the advanced functions of a range of equipment to complete daily tasks

> Assist with student supervision and behaviour management

> Support students with additional needs in the classroom

> Produce business documents
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The elective component includes:

> Support students learningin a particular learning area

> Support reading development

> Support writing development

> Support oral language development

> Support students’ literature usage

> Support numeracy development

> Support the physical development of students

> Develop and apply knowledge of Tasmanian Aboriginal societies

> Provide care and support for students with disabilities; support students with a special need
> Work with young children

> Provide care and support for students with sever physical disabilities
> Support students with a communicationdisability

> Perform basicfirst aid in an education environment

Components not reflected in this South African qualificationare those relatingto supporting reading, writing,
oral language development, literature usage, and numeracy development.

The New Zealand framework credits competence at an equivalent level, however, with fewer credits and not
as a qualification, for the following units:

> Developinga plan of personal support networks

> Knowledge of conductive education and conductive education in New Zealand

> Assisting conductors during the conductive education programme

> Assisting conductors to prepare conductive education programmes

> Knowledge of the way conductive educationworks to establish orthofunction

> Assisting clients with self care in conductive education

> Participating in the implementationadf individual learning plans for young people with special needs

> Assist with implementationof early intervention programmes

> Assist with implementationof various specific programmes (e.g. develop reading skills, deaf or hearing
impaired persons, oral language difficulties, vision impaired persons, etc.)

> Provide language assistance in education settings to young peoplewho are deaf, and taking notes for
young people who are deaf

> Identify and apply ethical guidelines for working with young people who have special education needs
> Describe and support a collaborative consultative team approach for young people with special needs

ARTICULATION OPTIONS

Vertical articulation on the NQF is possible with the National Diploma: Inclusive Education (NQF Level 5), as
well as the National Diploma: Braille Practice (NQF Level 5), and the National Diploma: Orientation and
Mobility Practice (NQF Level 5).

Horizontal articulation on the NQF is possible with all Further Educationand Training Certificates through
the Fundamental component (communicationand language and mathematic literacy), as well as the
National Certificate: Project Management (NQF Level 4), Certificate: Small Business Financial Management
(NQF Level 4), Certificate: Professional Cookery (NQF Level 4), National certificate: Generic Management
(NQF Level 4), Further Educationand Training Certificate: Community Health Work (NQF Level4) and the
Certificate: Occupation-Directed Education, Training and Development(ETD)Dractice (NQF Level4).

MODERATION OPTIONS

Moderation of assessment and accreditation of providers shall be at the discretion of a relevant ETQA as
long as it complies with the SAQA requirements. The ETQA is responsiblefor moderationof learner
achievementsof learnerswho meet the requirements of this qualification. Particular moderationand
accreditation requirements are:

> Any institution offering learning that will enable the achievement of this qualification must be accredited as
a provider with the relevant ETQA. Providersoffering learningtowards achievementof any of the unit
standards that make up this qualification must also be accredited through the relevant ETQA accredited by
SAQA.

> The ETQAwill oversee assessment and moderation of assessment according to their policies and
guidelines for assessment and moderation, or in terms of agreements reached around assessment and
moderation between the relevant ETQA and other ETQAs and in terms of the moderation guideline detailed
here.

> Moderation must include both internal and external moderation of assessmentsfor the qualification,
unless the relevant ETQA policies specify otherwise. Moderation should also encompass achievement of
the competence described in Unit Standards as well as the integrated competence described in the
qualification.
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> Internal moderation of assessment must take place at the point of assessmentwith external moderation
provided by a relevant ETQA according to the moderation guidelines and the agreed ETQA procedures.

> Anyone wishing to be assessed against this qualification may apply to be assessed by any assessment
agency, assessor or provider institution that is accredited by the relevant ETQA.

CRITERIA FOR THE REGISTRATION OF ASSESSORS

Assessment of learner achievements takes place at providers accredited by the relevant ETQA (RSA,
1998b) for the provision of programs that result in the outcomes specified for this qualification. Anyone
assessing a learner or moderating the assessment of a learner against this qualification must be registered
as an assessor with the ETQA. Assessors registered with the relevant ETQA must carry out the
assessment of learnersfor the qualification and any of the Unit Standardsthat make up this qualification.

To register as an assessor, the following are required:

> Detailed documentary proof of relevantqualification/s, practical training completed, and experience gained
at a NQF level above the level of this qualification

> NQF recognised assessor credit

Assessors should keep the following general principles in mind when designing and conducting
assessments:

> Focus the initial assessment activities on gathering evidence in terms of the main outcomes expressed in
the titles of the Unit Standards to ensure assessment is integrated rather than fragmented. Remember that
the learner needs to be declared competent in terms of the qualification purpose and exit level outcomes.

> Where assessment across Unit Standard titles or at Unit Standard title level is unmanageable, then focus
assessment around each specific outcome, or groups of specific outcomes. Take special note of the need
for integrated assessment.

> Make sure evidence is gathered across the entire range, wherever it applies.

In particular, assessors should assess that the learner demonstrates an ability to consider a range of
options by:

> Measuringthe quality of the observed practical performance as well as the theory and underpinning
knowledge.

> Using methods that are varied to allow the learnerto display thinking and decision making inthe
demonstrationof-practical performanse.

> Maintaininga balance between practical performance and theoretical assessment methods to ensure
each is measured in accordance with the level of the qualification.

> Taking into account that the relationship between practical and theoretical components is not fixed, but
varies according to the type and level of qualification.

All assessments should be conducted in line with the following well-documented principles:

> Appropriate: The method of assessment is suited to the performance being assessed.

> Fair: The method of assessmentdoes not present any barriersto achievements, which are not related to
the evidence.

> Manage: The methods used make for easily arranged cost-effective assessments that do not unduly
interfere with learning.

> Integrate into work or learning: Evidence collectionis integratedinto the work or learning process where
this is appropriate and feasible.

> Valid: The assessment focuses on the requirementslaid down in the standards; i.e. the assessment is fit
for purpose.

> Direct: The activities in the assessment mirror the conditions of actual performance as close as possible.
> Authentic: The assessor is satisfied that the work being assessed is attributableto the learner being
assessed.

> Sufficient: The evidence collected establishes that all criteria have been met and that performance to the
required Standard can be repeated consistently.

> Systematic: Planning and recording is sufficiently rigorousto ensure that assessment is fair.

> Open: Learners can contribute to the planning and accumulation of evidence. Learners for assessment
understandthe assessment process and the criteria that apply.

> Consistent: The same assessor would make the same judgement again in similar circumstances. The
judgement made is similar than the judgement that would be made by other assessors

NOTES
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UNIT STANDARDS
(Note: A blank space after this line means that the qualification is not based on Unit Standards.)

UNIT STANDARD ID AND TITLE

LEVEL CREDITS STATUS

business, national and internationalissues

core 14048 Apply Self Management Concepti Level4 3 Registered
core 1 10009 Manage administrationrecords Leveld 4 Registered
Core 110057 Conducta selfevaluation of own progress and development Level4 2 Registered
core 114589 Managetime productively Leveld 4 Registered
core 117185 Participatein a developmentalassessment Leveld 8 Registered
core 117865 Assist and supportlearners to manage their learning experiences Level4 5 Recommended
core 117870 Conducttargetedtraining and development using given methodologies Level4 1 Recommended
core 119272 Identify levels of support needed for inclusion Leveld 13 Draft- Prep for P
Comment
coe 119273Assist in creatingan inclusive environment Level4 4 Draft- Prepfor P
Comment
Core 119274 Select learning support materialsand assistive technology for inclusive settings ~ Level4 12 Draft- Prepfor P
Comment
Elective 7637 Maintain hygienein food preparation, cooking and storage Level3 2 Re registered
Elective_ .__ 10956 Provide commuter services.—— . __. Level3 8  Reregistered
Elective 7390 |dentifyand respondto learners who have special needs Level4 8  Reregistered
Elective 10134 Participatein the estimationand preparationof cost budgets for anelementof  Level4 6 Reregistered
work and monitorand control actual cost againstbudget
Elective 10142 Fulfill procurement activities and supervise procurement administration Level4 8  Reregistered
Elective 10231 Plan a learningevent Level4 8  Reregistered -
Elective 12544 Fgcilitate the preparationand presentationof evidencefor assessment Level4 4 Registered
Elective 13947 Motivate a team Level4 6  Registered
Elective 14667 Describe and apply the management functions of an organization Level4 10 Registered
Elective 109299 Manage service providers in a selectedorganisation Level4 5 Registered
Elective 110003 Developadministrativeprocedures in a selected organisation Leveld 8  Registered
_E-i_e_g‘fi'\;é—mk“17'1553m?hﬁ§éﬂe§h_in—g"§uppon materialsin development practice Leveld 8 REE]I stered -
Elective 114483 Identifyand apply strategiesto deal with risk behaviourto promotepsychological Level4 6  Registered -
health and wellness
Elective 114736 Record business financial transactions Level4 5 Registered
Elective 114738 Performfinancial planningand control functions for a small business Level4 6 Registered
Elective 114740 Manage working capital Level4 5 Registered
Elective 115209 Participate in the developmentd a strategic plan for fundraising Level4 12 Registered
Elective 117173 Observe, record and reportas an auxiliary child and youth care worker in child L evel 4 5 Registered
and youth care work context
Elective 117189 Describe the use of relationshipsfor developmental and therapeutic ends in Level 4 8  Registered
child and youth care work
Elective 117488 Plan and implementhome basedcare Level4 8 Registered
Elective 117491 Produce accounting reports Level4 10 Registered
Elective 117492 Recordand processworkplace transactions Level4 10 Registered
Elective 117505 Educate and support parents in childcare Leveld 12 Registered
Elective 119271 Support curriculumaccess for inclusive learning Leveld 10 Drafi- Prepfor P
Comment
Elective 7348 Structure a banking-relatedproperty finance solutionto meeta businessneed ~ Levels 16 Reregistered
Elective 7884 Controland order stock Level5 4 Reregistered
Elective 10214 Promote an awareness of nutritional principles Level5 6  Registered
Elective 15094 Demonstrateinsight into the applicationof theories of Emotionaland Spiritual Level D 5 Registered
Intelligencein personal development
Fundamental 8968Accommodate audience and context needs in oral communication Level3 5 Reregistered
Fundamental 8969 Interpretand use information from texts Level3 § Reregistered
Fundamental 8970 Write texts for a range of communicative contexts Level3 5 Reregistered
Fundamental 8973 Use language and communicationin occupational learing programmes Level3 5 Reregistered
Fundamental 7468 Use mathematics to investigate and monitor the financial aspects of personal, Level 4 6 Reregistered
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Fundamental 8974 Engage in sustained oral communication and evaluate spoken texts Level4 5 Reregistered

Fundamental 8975 Read analyse and respondto a variety of texts Level4 5 Reregistered

Fundamental 8976 Write for a wide range of contexts Level4 5 Reregistered

Fundamental 9015 Apply knowledge of statistics and probability to crifically interrogate and Level4 6 Reregistered
effectively communicate findings on life related problems

Fundamental 9016 Representanalyse and calculate shape and motionin 2-and 3-dimensional Level4 4 Reregistered
space in different contexts

Fundamental 12153 Use the writing processto compose texts required in the business environment L eyet 4 5 Registered

Fundamental 15096 Demonstratean understandingdf stress in orderto apply strategiesto achieve ~ Level § 5 Registered
optimalstress levels in personal and work situations
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SOUTH
AFRICAN
QUALIFICATIONS
AUTHORITY

SOUTH AFRICAN QUALIFICATIONS AUTHORITY

g UNIT STANDARD: 1

Established in serms of Act 58 of 995

Assist in creating an inclusive environment

SAQA U§ ID [UNIT STANDARD TITLE
119273 Assist in creating an inclusive environment
SGB NAME NSB 05 PROVIDER NAME

SGB Occupationally-directed |Education, Training and Development
ETD Practitioners

UNIT STANDARD TYPE FIELD DESCRIPTION SUBFIELD DESCRIPTION
Regular Education, Training and DevelopmentlAdult Learning
BET BAND ICREDITS _I\I_Q__F_LEVEL UNIT STANDARD TYPI_E

Undefined [4 Level4 Regular

SPECIFIC OUTCOME 1
Assess physical accessibility within an inclusive environment.

SPECIFIC OUTCOME 2
Ensure learning environment health and safety.

SPECIFIC OUTCOME 3
Collaborate and communicate with support services in specific inclusive environments.

SPECIFIC OUTCOME 4
Define own role in the provisioning of support.
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SOUTH AFRICAN QUALIFICATIONS AUTHORITY

2oL o))
yi—e UNIT STANDARD:

Identify levels of support needed for inclusion

SAQA US ID |UNIT STANDARD TITLE
119272 Identify levels of support needed for inclusion
SGB NAME NSB 05 PROVIDER NAME

SGB Occupationally-directed  JEducation, Training and Development
ETD Practitioners

UNIT STANDARD TYPE FIELD DESCRIPTION SUBFIELD DESCRIPTION
Regular Education, Training and Devetopment |Adult Learning

IABET BAND |CREDITS NQF LEVEL UNIT STANDARD TYPE
Undefined 13 Level 4 Regular

SPECIFICOUTCOME 1

Identify and describe factors that contribute to inclusion in education.

SPECIFIC OUTCOME 2

Identify learning needs within an inclusive education system.

SPECIFIC OUTCOME 3
Identify support structures available to specific learning sites.

SPECIFIC OUTCOME 4
Describe strategies and procedures for inclusion support.
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MATDNA{ Gy
“Tlous UNIT STANDARD: 3

Estahlnhed in terms of Act 58 of 1995

Select learning support materials and assistive technology for inclusive settings

SAQA US ID JUNIT STANDARD TITLE
119274 Select learning support materials and assistive technology for inclusive settings
SGB NAME NSB 05 PROVIDER NAME

SGB Occupationally-directed |Education, Training and Development
ETD Practitioners

UNIT STANDARD TYPE FIELD DESCRIPTION SUBFIELD DESCRIPTION
Regular Education, Training and DevelopmentAdult Learning

ABET BAND |CREDITS NQF LEVEL UNIT STANDARD TYPE
Undefined 12 Level4 Regular

SPECIFIC OUTCOME 1
Describe learning support materials and assistive technology needsfor specific contexts.

SPECIFIC OUTCOME 2
Explain how specific learning materials and assistive technology enhance learning and
learner inagepéndeice.

SPECIFIC OUTCOME 3
Select learning support materials and assistive technology appropriatefor specific needs.

SPECIFIC OUTCOME 4
Demonstrate the use of assistive technology to relevant persons.

SPECIFIC OUTCOME 5
Enhance learning facilitation using learning support materials.
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SOUTH AFRICAN QUALIFICATIONS AUTHORITY

UNIT STANDARD:

Support curriculum access for inclusive learning

SAQA US ID |UNIT STANDARD TITLE
119271 Support curriculum access for inclusive learning
SGB NAME NSB 05 PROVIDER NAME

ETD Practitioners

SGB Occupationally-directed  |Education, Training and Development

UNIT STANDARD TYPE FIELD DESCRIPTION

SUBFIELD DESCRIPTION

Regular

Education, Training and Development

Adult Learning

BET BAND_ICREDITS NQF LEVEL

UNIT STANDARD TYPE

Undefined 10

Level 4

Regular

SPECIFIC OUTCOME 1
Motivate for curriculum access based on relevant legislation and policies.

SPECIFIC OUTCOME 2

Suggest means for curriculum access using information from relevant national curriculum
staterfients and assessment policies.

SPECIFIC OUTCOME 3
Respondto diverse learning needs.
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